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Abstract - The increasing global challenges of the 21st century
demand that higher education institutions cultivate graduates who are
not only knowledgeable but also ethically grounded and actively
engaged in addressing global issues. This study examined the
relationship between Global Citizenship Competence (GCC) and
Sustainable Development Goals (SDG) awareness among university
students in Northern Philippines. Employing a descriptive-
correlational research design, the study involved 250 college students
who completed standardized instruments measuring three dimensions
of GCC—intercultural competence, social responsibility, and global
civic engagement—and awareness of all 17 SDGs. The results indicate
that students demonstrate high levels of global citizenship
competence, with social responsibility being the most pronounced
dimension. Similarly, overall SDG awareness was high, with students
particularly cognizant of goals related to education, climate action,
peace, and partnerships. Correlation analysis revealed significant
positive relationships between all dimensions of GCC and SDG
awareness, highlighting that students with stronger ethical values,
intercultural understanding, and civic engagement tend to have greater
recognition and understanding of global sustainability initiatives.
These findings contribute new knowledge by emphasizing the role of
moral and ethical development in translating global citizenship into
sustainable development awareness, and by identifying areas of lower
recognition, such as innovation, industry, and institutional
partnerships, as targets for curricular enhancement. The study
underscores the importance of integrating cognitive, affective, and
behavioral domains in higher education programs to develop graduates
capable of acting as informed, responsible, and proactive global
citizens.
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I. INTRODUCTION

In anincreasingly interconnected and complex world, higher
education institutions are expected to prepare students not only for
professional success but also for responsible participation in global
society. Rapid  globalization, technological — advancement,
environmental degradation, social inequalities, and transnational
challenges have intensified the need for individuals who possess the

knowledge, skills, and values necessary to engage with global issues
responsibly. In response to these challenges, the United Nations
introduced the Sustainable Development Goals (SDGs) in 2015 as part
of the 2030 Agenda for Sustainable Development. The SDGs consist
of 17 interconnected goals that aim to address global concerns such as
poverty, climate change, inequality, and environmental sustainability
(United Nations, 2015). Achieving these goals requires not only
governmental and institutional commitments but also the active
participation of informed and responsible global citizens. Education
plays a central role in advancing sustainable development and
fostering global citizenship. Recognizing this, UNESCO strongly
advocates for the integration of Global Citizenship Education (GCED)
within formal education systems. GCED seeks to empower learners to
understand global challenges, appreciate cultural diversity, promote
social justice, and contribute to sustainable development (UNESCO,
2015). In particular, SDG 4: Quality Education emphasizes the
importance of equipping learners with the knowledge and
competencies needed to promote sustainable development, including
global citizenship, human rights, gender equality, and cultural
diversity. Target 4.7 of SDG 4 explicitly highlights the need for
education systems to develop learners who can actively contribute to
building peaceful, inclusive, and sustainable societies.

Within higher education, universities serve as important
platforms for cultivating global citizenship competence among
students. Global citizenship competence refers to the combination of
knowledge, skills, values, and attitudes that enable individuals to
understand global interdependence and act responsibly toward global
challenges (OECD, 2018). These competencies typically include
global awareness, intercultural understanding, social responsibility,
and civic engagement. Students who develop strong global citizenship
competence are more likely to demonstrate empathy toward diverse
cultures, participate in civic initiatives, and support sustainable
development efforts (Akcay, et al., 2024; Chhatlani, 2023).
Consequently, universities are increasingly integrating sustainability
education, service-learning programs, internationalization initiatives,
and interdisciplinary learning experiences to nurture globally
competent graduates (Wang, et al., 2022; Alm, et al., 2022; Bonilla-
Jurado, et al., 2024; Militante, et al., 2025).
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Despite growing global attention toward sustainability and
global citizenship, research suggests that awareness and understanding
of the Sustainable Development Goals among university students
remain uneven (Leiva-Brondo, et al., 2022; Zamora-Polo, et al., 2019;
Maoela, et al., 2024). While many institutions promote sustainability
through curricular and co-curricular programs, students” knowledge of
the SDGs and their implications for society varies significantly (Leal,
et al., 2024). Several studies indicate that although students may be
generally aware of global issues such as climate change and poverty,
their familiarity with the specific goals, targets, and implementation
strategies of the SDGs is often limited (Ogundele, et al., 2024; Husban
, 2025; Maoela, et al., 2024). This gap highlights the need to examine
how educational experiences contribute to students’ understanding of
sustainable development and whether competencies related to global
citizenship influence their awareness and engagement with the SDGs.

In the context of higher education, the relationship between
global citizenship competence and SDG awareness is particularly
significant. Students who possess strong global awareness and
intercultural competence may be more likely to recognize global
challenges and support sustainability initiatives (Elamin,, 2025).
Similarly, individuals who demonstrate high levels of social
responsibility and civic engagement may exhibit stronger commitment
to addressing issues related to poverty reduction, environmental
protection, and social equity. Understanding this relationship can
provide valuable insights into how universities can strengthen
educational strategies that promote both global citizenship and
sustainability awareness among students. The role of higher education
institutions in promoting global citizenship and sustainable
development is also increasingly emphasized within national
education policies (Smaniotto, et al., 2020; Husban, 2025). In the
Philippines, higher education institutions are encouraged to integrate
sustainability and global perspectives into their academic programs
and institutional initiatives (Duran & Marifias, 2024). The
Commission on Higher Education (CHED) has consistently
emphasized the importance of producing globally competitive
graduates who are socially responsible and responsive to national and
global challenges. Through various policies and initiatives, CHED
promotes the integration of sustainable development principles,
internationalization of education, and civic engagement programs
within universities. These efforts aim to align Philippine higher
education with global educational priorities and contribute to the
achievement of the Sustainable Development Goals.

Moreover, Philippine universities have increasingly adopted
sustainability-oriented programs such as environmental advocacy
campaigns, community engagement projects, service-learning
initiatives, and research activities related to sustainable development
(Cudia & Legaspi, 2025; Armas & Jugo, 2024; Suganob, et al., 2025).
Many institutions also incorporate topics related to climate action,
social justice, and responsible citizenship into their curricula. These
initiatives reflect the broader effort of the Philippine higher education
sector to contribute to national development while also addressing
global sustainability challenges. However, despite these institutional
efforts, there remains limited empirical research examining how
university students in the Philippines understand and engage with the
Sustainable Development Goals and how their global citizenship
competencies influence such awareness. The Philippine context
presents a unique environment for examining global citizenship and
sustainability education. As a developing country that faces various
socio-economic and environmental challenges—including poverty,
vulnerability to climate change, and social inequality—the Philippines
has a strong stake in advancing sustainable development (Hoffman &
Muttarak, 2020; Alvero & Alvero, 2025). Educating students about
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global citizenship and sustainability is therefore essential in preparing
future leaders and professionals who can contribute to addressing these
issues. University students represent a critical group in this regard, as
they are expected to become active participants in nation-building and
global cooperation.

Despite the increasing emphasis on global citizenship
education and sustainability in higher education, empirical studies
focusing on the relationship between global citizenship competence
and awareness of the Sustainable Development Goals among
university students in the Philippines remain limited (Rivera, 2025;
Alvero & Alvero, 2025). Much of the existing research has focused
either on sustainability education or on civic engagement separately,
with relatively few studies examining how competencies associated
with global citizenship may influence students’ understanding of the
SDGs (Ackay, et al., 2024; Ribeiro, et al., 2023; Nunez, 2025). This
gap underscores the importance of conducting research that explores
how global citizenship competencies contribute to students’ awareness
and engagement with sustainable development initiatives.

Therefore, this study seeks to examine the level of global
citizenship competence among university students and determine its
relationship with their awareness of the Sustainable Development
Goals. Specifically, the study aims to assess students’ competencies in
terms of global awareness, intercultural competence, social
responsibility, and civic engagement, and to determine whether these
competencies are associated with their awareness and understanding
of the SDGs. By exploring this relationship, the study intends to
contribute to the growing body of literature on global citizenship
education and sustainability in higher education. The findings of this
research may provide valuable insights for higher education
institutions seeking to strengthen their efforts in integrating global
citizenship education and sustainability into the curriculum and
student development programs. Furthermore, the results may inform
policy makers, educators, and curriculum developers in designing
educational strategies that promote greater awareness of the
Sustainable Development Goals and encourage students to actively
participate in sustainable development initiatives. Ultimately,
fostering global citizenship competence among university students
may play a crucial role in advancing the collective efforts of societies
toward achieving a more sustainable, inclusive, and equitable future.

1. METHODS

This study utilized a descriptive—correlational research
design to examine the relationship between global citizenship
competence and awareness of the Sustainable Development Goals
(SDGs) among university students. The descriptive component of the
study aimed to determine the level of global citizenship competence of
students across its major dimensions, while the correlational
component sought to determine whether a significant relationship
exists between global citizenship competence and students’ awareness
of the Sustainable Development Goals. This design is appropriate for
educational research that seeks to describe existing conditions and
explore the relationship between variables without manipulating them,
thereby allowing the researcher to examine naturally occurring
phenomena within the academic environment.

The respondents of the study consisted of 250 undergraduate
students enrolled in a private university in the northern region of the
Philippines, specifically the University of Saint Louis Tuguegarao.
The participants were selected using a convenience sampling
technique, wherein students who were available and willing to
participate during the period of data collection were included in the
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study. Prior to the administration of the survey questionnaire,
respondents were informed about the purpose of the research and were
assured that their responses would be treated with strict confidentiality
and used solely for academic purposes. Participation in the study was
voluntary, and respondents were given the option to withdraw from the
study at any time without any form of penalty.

Global citizenship competence in this study was examined
across three major dimensions (Gaitan-Aguilar, et al., 2024; Nufiez,
2025; Garcia-Gomez, et al., 2025; Einfeld & Collins, 2008; Lau, 2025;
Chhatlani, 2023).

a. Intercultural Competence, represents the cognitive and
skills domain of global citizenship. This dimension includes
students’ knowledge and understanding of global issues,
cultural diversity, and global interdependence, as well as
their ability to communicate effectively across cultures and
critically analyze global concerns. It also reflects
competencies such as examining global issues, appreciating
different cultural perspectives, and interacting respectfully
with individuals from diverse backgrounds.

b. Social Responsibility, reflects the affective and values
domain of global citizenship. This dimension focuses on
students’ sense of global justice, respect for human rights,
environmental awareness, solidarity with others, and moral
responsibility toward addressing global challenges that
affect communities beyond their immediate environment.

c. Global Civic Engagement, represents the action-oriented
domain of global citizenship. This dimension encompasses
students’ participation in civic and community initiatives,
volunteer activities, advocacy efforts, and everyday
practices that contribute to addressing global issues at the
local level, often referred to as “glocal” action. It also
includes students’ involvement in collective initiatives and
their sense of responsibility toward future generations.

SDG Awareness was measured using a set of survey items
developed to assess students’ familiarity with and understanding of the
Sustainable Development Goals introduced by the United Nations.
The scale was designed to capture students’ level of knowledge about
the 17 Sustainable Development Goals.

Data were gathered using a structured survey questionnaire
designed to measure students’ level of global citizenship competence
across the three dimensions and their awareness of the Sustainable
Development Goals. The data collected were analyzed using
appropriate descriptive and inferential statistical tools to determine the
level of global citizenship competence, the level of SDG awareness,
and the relationship between these variables among the participating
university students.

I1l. RESULTS AND DISCUSSION

Table 1. Global Citizenship Competence of University Students

Dimension Mean Qualitative
Description
Intercultural Competence | 4.18 High
Social Responsibility 4.64 Very High
Global Civic Engagement | 4.31 High
Overall Mean 4.38 High
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The analysis of university students’ global citizenship
competence demonstrates that students possess a high level of overall
competence, suggesting that they are well-prepared to navigate global
issues, act ethically, and engage in civic initiatives. This overall high
rating reflects the integration of cognitive, affective, and behavioral
domains in their education and extracurricular experiences, which
aligns with the principles of UNESCO’s Global Citizenship Education
(GCE) framework (UNESCO, 2015).

The Intercultural or Global Competence dimension, rated
high, indicates that students have a solid understanding of global
issues, cultural diversity, and interdependence, and possess the
cognitive and analytical skills required for intercultural
communication. This finding suggests that students are capable of
recognizing and critically analyzing global challenges while
considering multiple cultural perspectives. These results corroborate
the work of Gal and Mor (2025), who found that university students
exposed to internationalized curricula, intercultural learning, and
cross-cultural activities demonstrate higher global awareness and
critical thinking skills. Similarly, Arzieva (2025) noted that
intercultural competence develops not only through study abroad
programs but also through classroom activities, community
engagement, and discussions on global issues. In the Philippine
context, the high level of intercultural competence may be influenced
by exposure to multicultural environments within universities, the use
of technology to access international news and resources, and
integration of global topics into courses. Filipino students are
increasingly exposed to international perspectives via online learning,
social media, and institutional collaborations with foreign universities,
which likely contributes to their ability to analyze global problems
critically and engage respectfully with diverse perspectives (Alvero &
Alvero, 2025; Eugenio, 2025).

The dimension of Social Responsibility, which received the
highest rating, reflects students’ deep sense of moral obligation toward
addressing global challenges, including human rights, environmental
sustainability, and social justice. This finding indicates that students
are not only aware of ethical issues but also internalize values that
guide their attitudes and decision-making. According to Chao, et al.
(2025), the affective domain of global citizenship involves the
formation of ethical and value-driven consciousness, which develops
through reflective learning and engagement with moral and societal
challenges. The very high rating in social responsibility aligns with the
Philippine educational emphasis on values formation, service-
learning, and civic engagement. Many universities integrate
community outreach, volunteerism, and environmental programs into
their curricula, enabling students to practice solidarity and moral
responsibility in concrete contexts (Utemisova, 2025; Liu, 2025). The
results suggest that these interventions are effective in fostering value-
driven global citizens who are committed to addressing societal and
environmental issues beyond their immediate communities. Moreover,
this strong social responsibility orientation indicates that students are
likely to support the goals of sustainable development, as values and
moral awareness have been shown to predict pro-environmental
behavior, civic engagement, and advocacy for social justice (Guan, et
al., 2022; Afasr & Umrani, 2019; Latif, et al., 2022). These findings
emphasize that the affective domain of global citizenship is crucial for
nurturing students’ motivation to act ethically in both local and global
contexts.

Meanwhile, the Global Civic Engagement dimension was
also rated high, reflecting students’ active participation in civic
initiatives, volunteering, advocacy, and other forms of behavioral
engagement addressing global issues. This result suggests that students
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are translating their knowledge and values into tangible action,
consistent with the behavioral or action-oriented domain of global
citizenship. Although slightly lower than social responsibility, the high
rating indicates that Filipino students are increasingly involved in
activities such as community service, environmental campaigns, and
student organizations focused on social and global issues. However,
the literature emphasizes that behavioral engagement often lags behind
cognitive and affective competencies, as it requires access to
structured opportunities, sustained motivation, and institutional
support (Xu, et al., 2023; Chong, et al., 2018). The findings suggest
that while students are willing and capable of participating in civic
actions, universities may need to provide more systematic platforms,
such as service-learning programs, interdisciplinary projects, and
partnerships with local and international NGOs, to further strengthen
active engagement.

Overall, the high overall global citizenship demonstrates that
students have effectively integrated knowledge, values, and action-
oriented skills necessary for meaningful participation in global and
local contexts. This overall high rating is consistent with findings from
other studies in Southeast Asia, which report that students develop
stronger global citizenship competencies when curricula incorporate
intercultural learning, social responsibility projects, and opportunities
for civic engagement (Chhatlani, 2023; Budiharso, et al., 2024; Wren,
2021). From a theoretical perspective, these findings support the
OECD (2018) framework for global competence, which emphasizes
the interconnectedness of cognitive, affective, and behavioral domains
in preparing students to address complex global challenges. In the
Philippine higher education context, the high levels of competence
across all dimensions reflect universities’ successful integration of
sustainability education, ethical reflection, and civic engagement
programs, which collectively prepare students to respond to pressing
social, environmental, and ethical challenges. Furthermore, the study
highlights a key implication for higher education policy: while
cognitive and affective competencies are already strong, enhancing
behavioral engagement remains essential to ensure that knowledge and
values translate into consistent action. Structured programs such as
international collaboration, service-learning, advocacy campaigns, and
student-led sustainability initiatives can bridge the gap between
awareness and practice, equipping students to become proactive global
citizens capable of contributing to both local and global development
goals.

Table 2. Awareness of University Students on the Sustainable
Development Goals (SDGs)

SDG | SDG Title Mean | Qualitative

No. Description

1 No Poverty 4.25 | High

2 Zero Hunger 4.14 | High

3 Good Health and Well-being 4.23 | High

4 Quality Education 4.68 | Very High

5 Gender Equality 4.08 | High

6 Clean Water and Sanitation 3.84 | High

7 Affordable and Clean Energy 3.58 | High
Decent Work and Economic 3.75 | High

8
Growth

9 Industry, Innovation, and 3.48 Moderate
Infrastructure

10 Reduced Inequalities 4.10 | High

11 Sustainable Cities and 4.03 | High
Communities

12 Responsible Consumption and 3.87 | High
Production

13 Climate Action 456 | Very High
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14 Life Below Water 3.98 | High

15 Life on Land 3.48 | High

16 Peace, Justice, and Strong 455 | Very High
Institutions

17 Partnerships for the Goals 4.60 | Very High
Overall Awareness 4.07 | High

The findings indicate that university students generally
demonstrate a high level of awareness of the Sustainable Development
Goals. Among the 17 goals, students were particularly aware of areas
related to quality education, climate action, peace and justice, and
partnerships for development, reflecting strong recognition of SDGs
that are directly linked to both their academic environment and societal
concerns. This suggests that students are cognizant of global
challenges and understand the importance of initiatives that promote
equitable education, environmental sustainability, governance, and
collaborative efforts for development.

Other goals, such as those addressing basic needs,
sustainable cities, and responsible consumption, were also recognized
by students, though with slightly lower emphasis. This pattern is
consistent with prior research indicating that students tend to be more
aware of SDGs that are widely discussed in educational curricula,
media, and community programs, while less tangible or policy-focused
goals may receive less attention (Chou & Vun, 2025). The overall high
awareness reflects the effectiveness of educational institutions in
integrating global sustainability issues into academic and co-curricular
programs, enabling students to understand the purpose, relevance, and
interconnections of the SDGs.

The high level of awareness of SDGs aligns with students’
demonstrated Global Citizenship Competence, particularly in the
domains of social responsibility and intercultural awareness. Studies
show that knowledge of global sustainability issues is closely linked
to values-driven engagement, ethical reasoning, and motivation to act
on global concerns (Bonilla-Priego, et al., 2021; Bhattacharya,et al.,
2022; Rahmawati, et al., 2022). In the Philippine context, universities
actively promote sustainability education through community projects,
environmental initiatives, and advocacy campaigns, which likely
reinforce students’ understanding and recognition of the SDGs (De
Ramos & Balance, 2021). Moreover, the findings suggest that students
are not only aware of the SDGs conceptually but also understand the
significance of individual and collective actions in achieving these
goals. This awareness is critical, as the literature emphasizes that
knowledge of global challenges, when combined with values and civic
engagement, forms the foundation for translating awareness into
concrete actions that address local and global issues (Skarmeas, et al.,
2019; Carmona, et al., 2024). In this sense, students’ SDG awareness
complements their global citizenship competence, demonstrating that
higher education institutions are effectively fostering both knowledge
and ethical disposition toward sustainable development.

These results have important implications for curriculum
design and institutional policy. While students exhibit strong
awareness of key SDGs, there is room to enhance engagement with
goals that are less intuitive or more structural, such as industry
innovation, partnerships, and global economic systems. Integrating
interdisciplinary ~ projects,  service-learning initiatives, and
collaborative programs with community and international partners can
provide students with practical experience, deepen their
understanding, and strengthen the link between awareness and active
contribution toward sustainable development (Hermann, et al., 2025;
Alvarez-Vanegas, et al., 2024; Vaverkova, et al., 2024).
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Overall, the study confirms that high SDG awareness among
university students is closely associated with their global citizenship
competence, particularly in ethical and civic dimensions. Universities
play a pivotal role in nurturing students who are not only
knowledgeable about global challenges but also committed to taking
action to address them, thereby preparing graduates to become
responsible and proactive global citizens capable of contributing to
sustainable development both locally and internationally.

Table 3. Significant Relationship between Global Citizenship
Competence and Awareness on SDGs among University Students

Variables Pearson-R | p-
value

Intercultural Competence and SDG .580 .000*

Awareness

Social Responsibility and SDG 762 .000*

Awareness

Global Civic Engagement and SDG .305 .000*

Awareness

Overall Global Citizenship Competence | .520 .000*

and SDG Awareness

*significant at .05 level

The analysis of the relationship between Global Citizenship
Competence (GCC) and students’ awareness of the Sustainable
Development Goals (SDGs) revealed significant positive associations
across all dimensions. Specifically, students who demonstrated higher
levels of intercultural competence were more likely to show a
heightened awareness of SDGs. This suggests that cognitive and
analytical skills related to understanding global interdependence,
cultural diversity, and global issues play an essential role in enhancing
students’ recognition of sustainability initiatives. This finding aligns
with studies indicating that global competence enables learners to
contextualize global challenges, critically evaluate information, and
appreciate the relevance of international development agendas,
including the SDGs (Kjellgren & Richter, 2021; Samar, et al., 2024,
Tynybayeva, et al., 2025).

The social responsibility dimension showed the strongest
positive association with SDG awareness, highlighting that students
who are more ethically and value-driven tend to be more
knowledgeable about sustainable development initiatives. This result
underscores the critical role of moral and ethical development in global
citizenship, where concern for social justice, environmental
stewardship, and human rights translates into greater attention to
global sustainability goals. Previous studies support this link,
suggesting that values-based education and reflective engagement are
key predictors of students’ awareness of global issues and their
willingness to contribute to sustainable solutions (Huang, et al., 2024;
Zhou, et al., 2025). In the Philippine context, the emphasis on values
formation, service-learning, and community outreach programs likely
contributes to this strong association, as students are trained to
recognize their moral obligations to both local and global communities
(Balisado-Villarin, 2025).

The global civic engagement dimension was also positively
associated with SDG awareness, although the correlation was
comparatively lower. This indicates that students who actively
participate in civic, volunteer, or advocacy initiatives are more likely
to understand and recognize the SDGs, but behavioral engagement
alone does not fully account for awareness. This aligns with the
“knowledge—action gap” commonly observed in global citizenship
research, where students may hold knowledge and values but require
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structured opportunities and sustained guidance to translate awareness
into consistent action (Carmona, et al., 2024; Alvero & Alvero, 2025).
Encouraging greater participation in service-learning projects,
sustainability campaigns, and collaborative advocacy programs could
further strengthen this link.

When considering overall Global Citizenship Competence,
there was a significant positive relationship with SDG awareness,
suggesting that students who integrate cognitive, affective, and
behavioral competencies are more likely to recognize the importance
of the SDGs. This finding supports the theoretical framework of
Global Citizenship Education, which posits that holistic development
in knowledge, values, and action enhances learners’ capacity to engage
with complex global challenges, including sustainable development
(UNESCO, 2015; OECD, 2018). In other words, students who possess
both global understanding and moral commitment are better prepared
to comprehend and act upon international initiatives like the 2030
Agenda for Sustainable Development.

These findings have important implications for higher
education in the Philippines and similar contexts. The significant
relationship between GCC and SDG awareness suggests that fostering
global citizenship competencies can directly enhance students’
understanding of sustainability goals. Universities can capitalize on
this by embedding interdisciplinary curricula, co-curricular activities,
and community-based projects that simultaneously develop cognitive
skills, ethical values, and civic engagement, thereby reinforcing
awareness of the SDGs while preparing students to contribute
meaningfully to local and global development.

1V. CONCLUSION AND RECOMMENDATIONS

This study reveals that Global Citizenship Competence is a
critical predictor of students’ awareness of the Sustainable
Development Goals, highlighting the integral role of cognitive
understanding, ethical values, and civic engagement in shaping their
recognition of global sustainability challenges. In particular, the strong
link between social responsibility and SDG awareness emphasizes that
moral and value-driven education enhances students’ capacity to
internalize and act upon global priorities, providing new evidence of
how global citizenship education translates into sustainable
development understanding in the Philippine higher education context.
The findings also suggest that while students are generally aware of
widely discussed SDGs, less attention is given to structural or policy-
focused goals, pointing to an opportunity for universities to design
targeted curricular and co-curricular interventions. By integrating
knowledge, ethical reflection, and practical engagement, higher
education institutions can cultivate graduates who are not only
informed but also capable of taking meaningful action toward global
sustainability, thus extending the theoretical and practical
understanding of the relationship between global citizenship and SDG
awareness.

REFERENCES

Afsar, B., & Umrani, W. (2019). Corporate social responsibility and pro-
environmental behavior at workplace: The role of moral reflectiveness,
coworker advocacy, and environmental commitment. Corporate Social
Responsibility and Environmental Management.
https://doi.org/10.1002/csr.1777.

Akgay, K., Altmay, F., Altmay, Z., Dagli, G., Shadiev, R., Altinay, M.,
Adedoyin, O., & Okur, Z. (2024). Global Citizenship for the Students of
Higher Education in the Realization of Sustainable Development
Goals. Sustainability. https://doi.org/10.3390/su16041604.

125|Page

www.urdc.usl.edu.ph


https://doi.org/10.1002/csr.1777
https://doi.org/10.3390/su16041604

International Journal of Advances in Education, Social Sciences and Innovation

Alm, K., Beery, T., Eiblmeier, D., & Fahmy, T. (2022). Students’ learning
sustainability — implicit, explicit or non-existent: a case study approach
on students’ key competencies addressing the SDGs in HEI
program. International Journal of Sustainability in Higher Education.
https://doi.org/10.1108/ijshe-12-2020-0484.

Alvarez-Vanegas, A., Ramani, S., & Volante, L. (2024). Service-Learning as a
niche innovation in higher education for sustainability. Frontiers in
Education. https://doi.org/10.3389/feduc.2024.1291669.

Alvero, J., & Alvero, J. (2025). Empowering Future Global Citizens: An
Integrated GCED Framework for Enhancing Cognitive, Socio-Emotional,
and Behavioral Domains in Philippine Higher Education. Journal of
Interdisciplinary Perspectives. https://doi.org/10.69569/jip.2025.564.

Alvero, J., & Alvero, J. (2025). Integrating Global Citizenship Competencies
into General Education: A Basis for an Enhanced Curriculum Guide in
Philippine Higher Education. Journal of Interdisciplinary Perspectives.
https://doi.org/10.69569/jip.2024.677.

Armas, K., & Jugo, R. (2024). Strategic Development Planning for Global
Integration: A Comprehensive Framework for State Universities in the
Philippines. International Review of Management and Marketing.
https://doi.org/10.32479/irmm.17220.

Arzieva, B. (2025). MODELS AND APPROACHES TO DEVELOPING
INTERCULTURAL COMPETENCE. UzMU xabarlari.
https://doi.org/10.69617/nuuz.v1i1.3.1.6960.

Balisado-Villarin, N. (2025). Sanghabihan: A Narrative Inquiry into the
Transformative Leadership Formation of Young Adults in a Lasallian
Institution in the Philippines. International Journal of Research and
Scientific Innovation. https://doi.org/10.51244/ijrsi.2025.120700012.

Bhattacharya, C., Sen, S., Edinger-Schons, L., Neureiter, M., & Edinger-
Schons, L. (2022). Corporate Purpose and Employee Sustainability
Behaviors. Journal of  Business Ethics, 183,  963-981.
https://doi.org/10.1007/s10551-022-05090-5.

Bonilla-Jurado, D., Zumba, E., Lucio-Quintana, A., Yerbabuena-Torres, C.,
Ramirez-Casco, A., & Guevara, C. (2024). Advancing University
Education: Exploring the Benefits of Education for Sustainable
Development. Sustainability. https://doi.org/10.3390/su16177847.

Bonilla-Priego, M., Najera-Sanchez, J., & Font, X. (2021). Beyond ethics: The
transformational power of overlapping motivations in implementing
strategic sustainability actions. Business Strategy and the Environment.
https://doi.org/10.1002/bse.2912.

Budiharso, T., Widodo, T., Nurkamila, F., Irawati, I., & Moybeka, A. (2024).
Promoting Global Citizenship Education: Strategies for Developing
Intercultural Competence in Students. Global International Journal of
Innovative Research. https://doi.org/10.59613/global.v2i2.78.

Carmona, M., Sharma, M., & Singh, N. (2024). Global citizenship identity
mediates the relationship of knowledge, cognitive, and socio-emotional
skills with engagement towards global issues. Scientific Reports, 14.
https://doi.org/10.1038/s41598-024-72658-8.

Chao, M., Heward, C., Gaskin, J., Smith, M., & Li, W. (2025). Unpacking
global consciousness: Identifying the psychological dimensions that
foster awareness and action in an interconnected world. Asian Journal of
Social Psychology. https://doi.org/10.1111/ajsp.70031.

Chhatlani, C. (2023). Review the Role of Holistic Learning in Cultivating
Global Citizenship Skills. EIKI Journal of Effective Teaching Methods.
https://doi.org/10.59652/jetm.v1i2.14.

Chong, W., Liem, G., Huan, V., Kit, P., & Ang, R. (2018). Student perceptions
of self-efficacy and teacher support for learning in fostering youth
competencies: Roles of affective and cognitive engagement.. Journal of
adolescence, 68, 1-11
https://doi.org/10.1016/j.adolescence.2018.07.002.

Chou, J., & Vun, L. (2025). Knowledge and Awareness on Sustainable
Development Among University Students. European Journal of
Development Studies. https://doi.org/10.24018/ejdevelop.2025.5.1.408.

Cudia, C., & Legaspi, J. (2025). Perceptions and pathways to sustainable
leadership in higher education institutions: Insights, challenges, and
strategic directions. Corporate Governance and Sustainability Review.
https://doi.org/10.22495/cgsrv9i3pl.

De Ramos, Z., & Balance, A. (2021). Community Extension and Citizenship
Education of San Beda University towards SDG’s. Bedan Research
Journal. https://doi.org/10.58870/berj.v6i1.23.

Duran, M., & Marifias, K. (2024). Sustainability Integration in Philippine
Higher Education Curricula: A Structural Equation Modeling Assessing

Vol. 4, No. 1, 2025

Teacher Intention to
https://doi.org/10.3390/su16093677.

Einfeld, A., & Collins, D. (2008). The Relationships Between Service-
Learning, Social Justice, Multicultural Competence, and Civic
Engagement. Journal of College Student Development, 49, 109 - 95.
https://doi.org/10.1353/csd.2008.0017.

Elamin, N. (2025). Assessing Knowledge of Sustainable Development Goals
Among Diverse Students: A Case Study of Al Qasimia
University. Sustainability. https://doi.org/10.3390/su17083343.

Eugenio, D. (2025). Exploring Filipino Tertiary Students’ Experiences in Study
Abroad Programs. Asian Journal of Education and Social Studies.
https://doi.org/10.9734/ajess/2025/v51i92344.

Gaitan-Aguilar, L., Hofhuis, J., & Jansz, J. (2024). A review of research on
global citizenship in higher education: Towards a holistic
approach. International ~ Journal  of Intercultural  Relations.
https://doi.org/10.1016/j.ijintrel.2024.102050.

Gal, C., & Mor, S. (2025). Global Classrooms, Local Impact: Transforming
Education in Israel's Periphery. Journal of Studies in International
Education. https://doi.org/10.1177/10283153251371032.

Garcia-Gomez, L., Valle-Escobedo, R., Castafieda-lbarra, R., & Ocegueda, A.
(2025). Internationalization and Social Responsibility: a perspective from
Interculturality. Journal ~ Business Administration and Business
Economics Marketing Accounting.
https://doi.org/10.35429/jbab.2025.9.15.3.1.9.

Guan, X., Ahmad, N., Sial, M., Cherian, J., & Han, H. (2022). CSR and
organizational performance: The role of pro-environmental behavior and
personal values. Corporate Social Responsibility and Environmental
Management. https://doi.org/10.1002/csr.2381.

Hermann, R., Bossle, M., Costa, M., & Neutzling, D. (2025). Education for
sustainable development goals through service learning: a university-
community collaboration in northeast Brazil. International Journal of
Sustainability in Higher Education. https://doi.org/10.1108/ijshe-11-
2024-0776.

Hoffmann, R., & Muttarak, R. (2020). Greening through schooling:
understanding the link between education and pro-environmental
behavior in the Philippines. Environmental Research Letters, 15.
https://doi.org/10.1088/1748-9326/ab5ea0.

Huang, R., Pagano, A., & Marengo, A. (2024). Values-Based Education for
Sustainable Development (VbESD): Introducing a Pedagogical
Framework for Education for Sustainable Development (ESD) Using a
Values-Based Education (VbE) Approach. Sustainability.
https://doi.org/10.3390/su16093562.

Husban, W. (2025). The Impact of Integrating Sustainable Development Goals
on Students” Awareness and Pro-Environmental Behavior: A Case Study
of Jordan. Sustainability. https://doi.org/10.3390/su17062588.

Kjellgren, B., & Richter, T. (2021). Education for a Sustainable Future:
Strategies for Holistic Global Competence Development at Engineering
Institutions. Sustainability. https://doi.org/10.3390/su132011184.

Latif, B., Gunarathne, N., Gaskin, J., Ong, T., & Ali, M. (2022). Environmental
corporate social responsibility and pro-environmental behavior: The
effect of green shared vision and personal ties. Resources, Conservation
and Recycling. https://doi.org/10.1016/j.resconrec.2022.106572.

Lau, S. (2025). Critical Framing of Transversal Competences: Promoting
Intercultural Responsibility through Cross-language and Cross-curricular
Teacher Collaborations. OLBI Journal.
https://doi.org/10.18192/0lbij.v14i1.7041.

Leal, S., Nascimento, J., Piki, A., Tekerek, A., Guzel, A., Loureiro, A.,
Gongalves, C., Messias, 1., Simons, J., Teunen, L., Barradas, L., Palmer,
N., Mongelli, T., Nedelko, Z., & Oliveira, S. (2024). Exploring
sustainable development perceptions among higher education students:
An empirical study on knowledge, attitudes, and behaviours. Cleaner and
Responsible Consumption. https://doi.org/10.1016/j.clrc.2024.100223.

Leiva-Brondo, M., Lajara-Camilleri, N., Vidal-Mel6, A., Atarés, A., & Lull, C.
(2022). Spanish University Students’ Awareness and Perception of
Sustainable Development Goals and Sustainability
Literacy. Sustainability. https://doi.org/10.3390/su14084552.

Liu, C. (2025). Empowering communities through service-learning: a model
for nonprofit volunteerism and civic responsibility. Social Responsibility
Journal. https://doi.org/10.1108/srj-03-2025-0198.

Maoela, M., Chapungu, L., & Nhamo, G. (2024). Students’ awareness,
knowledge and attitudes towards the sustainable development goals at the

Integrate. Sustainability.

126 |Page

www.urdc.usl.edu.ph


https://doi.org/10.1108/ijshe-12-2020-0484
https://doi.org/10.3389/feduc.2024.1291669
https://doi.org/10.69569/jip.2025.564
https://doi.org/10.32479/irmm.17220
https://doi.org/10.69617/nuuz.v1i1.3.1.6960
https://doi.org/10.51244/ijrsi.2025.120700012
https://doi.org/10.1007/s10551-022-05090-5
https://doi.org/10.3390/su16177847
https://doi.org/10.1002/bse.2912
https://doi.org/10.59613/global.v2i2.78
https://doi.org/10.1038/s41598-024-72658-8
https://doi.org/10.1111/ajsp.70031
https://doi.org/10.59652/jetm.v1i2.14
https://doi.org/10.1016/j.adolescence.2018.07.002
https://doi.org/10.24018/ejdevelop.2025.5.1.408
https://doi.org/10.22495/cgsrv9i3p1
https://doi.org/10.58870/berj.v6i1.23
https://doi.org/10.3390/su16093677
https://doi.org/10.1353/csd.2008.0017
https://doi.org/10.3390/su17083343
https://doi.org/10.9734/ajess/2025/v51i92344
https://doi.org/10.1016/j.ijintrel.2024.102050
https://doi.org/10.1177/10283153251371032
https://doi.org/10.35429/jbab.2025.9.15.3.1.9
https://doi.org/10.1002/csr.2381
https://doi.org/10.1108/ijshe-11-2024-0776
https://doi.org/10.1108/ijshe-11-2024-0776
https://doi.org/10.1088/1748-9326/ab5ea0
https://doi.org/10.3390/su16093562
https://doi.org/10.3390/su17062588
https://doi.org/10.3390/su132011184
https://doi.org/10.1016/j.resconrec.2022.106572
https://doi.org/10.18192/olbij.v14i1.7041
https://doi.org/10.1016/j.clrc.2024.100223
https://doi.org/10.3390/su14084552
https://doi.org/10.1108/srj-03-2025-0198

International Journal of Advances in Education, Social Sciences and Innovation

University of South Africa. International Journal of Sustainability in
Higher Education. https://doi.org/10.1108/ijshe-11-2023-0518.

Militante, A., Ferrer, B., Afionuevo, B., De Lara, R., Bastida, E., & Sabanal, J.
(2025). Service- Learning Integration as Pedagogical Strategy for
Enhancing Higher Education Students’ Global Citizenship
Competencies. Journal of Social Knowledge Education (JSKE).
https://doi.org/10.37251/jske.v6i1.1222.

Nufiez, C. (2025). Academic projects on SDGs and intercultural competence
development in higher education. Forum for Education Studies.
https://doi.org/10.59400/fes2061.

OECD. (2018). Preparing our youth for an inclusive and sustainable world:
The OECD PISA global competence framework. OECD Publishing.
https://www.oecd.org/education/Global-competency-for-an-inclusive-
world.pdf

Ogundele, F., Olatunji-Bello, 1., & Adeneye, A. (2024). Students’ Knowledge
and Attitudes in Behaviors about Sustainable Development Goals (SDGs)
In Lagos State University, Lagos Nigeria. Journal of Sustainability
Perspectives. https://doi.org/10.14710/jsp.2024.25052.

Rahmawati, Y., Taylor, E., Taylor, P., Ridwan, A., & Mardiah, A. (2022).
Students” Engagement in Education as Sustainability: Implementing an
Ethical Dilemma-STEAM  Teaching Model in  Chemistry
Learning. Sustainability. https://doi.org/10.3390/su14063554.

Ribeiro, L., Miranda, F., Themudo, C., Gongalves, H., Bringle, R., Rosério, P.,
& Aramburuzabala, P. (2023). Educating for the sustainable development
goals through service-learning: University students’ perspectives about
the competences developed. Frontiers in Education.
https://doi.org/10.3389/feduc.2023.1144134.

Rivera, A. (2025). Assessing SDG Awareness Among College Students at ELJ
Memorial College. International Journal of Research and Innovation in
Social Science. https://doi.org/10.47772/ijriss.2025.90300045.

Samar, M., Menzie-Ballantyne, K., & Ham, M. (2024). Identifying the
language of global competence and global citizenship in the education
policies of Punjab, Pakistan. International Journal of Development
Education and Global Learning. https://doi.org/10.14324/ijdegl.16.1.01.

Skarmeas, D., Leonidou, C., Saridakis, C., & Musarra, G. (2019). Pathways to
Civic Engagement with Big Social Issues: An Integrated
Approach. Journal of  Business Ethics, 164, 261-285.
https://doi.org/10.1007/s10551-019-04276-8.

Smaniotto, C., Battistella, C., Brunelli, L., Ruscio, E., Agodi, A., Auxilia, F.,
Baccolini, V., Gelatti, U., Odone, A., Prato, R., Tardivo, S., Voglino, G.,
Valent, F., Brusaferro, S., Balzarini, F., Barchitta, M., Carli, A., Castelli,
F., Coppola, C., lannelli, G., Milazzo, M., Rosina, B., Salerno, C.,
Siliquini, R., & Sisi, S. (2020). Sustainable Development Goals and 2030
Agenda: Awareness, Knowledge and Attitudes in Nine Italian
Universities, 2019. International Journal of Environmental Research and
Public Health, 17. https://doi.org/10.3390/ijerph17238968.

Suganob, E., De Asis, A., Superio, R., Estoque, E., Genodia, A., & Superio, D.
(2025). Shaping sustainable future: Practices, awareness, perceptions, and

Vol. 4, No. 1, 2025

information sources of undergraduate biology students at a university in
rural Philippines. Information Development.
https://doi.org/10.1177/02666669251339136.

Tynybayeva, M., Akhmetzhanova, A., & Torebekova, A. (2025). Bridging
Curriculum and Sustainable Development: A Mapping approach for
Global Competencies. Gumilyov Journal of Pedagogy.
https://doi.org/10.32523/3080-1710-2025-150-1-76-94.

UNESCO. (2015). Global citizenship education: Topics and learning
objectives. UNESCO.
https://unesdoc.unesco.org/ark:/48223/pf0000232993

United Nations. (2015). Transforming our world: The 2030 agenda for
sustainable development. https://sdgs.un.org/2030agenda

Utemisova, Z. (2025). FORMATION OF STUDENTS’ SOCIAL
RESPONSIBILITY THROUGH VOLUNTEER
ACTIVITIES. PEDAGOGY AND PSYCHOLOGY.

https://doi.org/10.51889/2960-1649.2025.62.1.010.

Vaverkova, M., Polak, J., Kurcjusz, M., Jena, M., Murali, A., Nair, S., Aktas,
H., Hadinata, E., Ghezelayagh, P., Andik, S., Rahmana, A., & Franc-
Dabrowska, J. (2024). Enhancing Sustainable Development Through
Interdisciplinary Collaboration: Insights From Diverse
Fields. Sustainable Development. https://doi.org/10.1002/sd.3302.

Wang, Y., Sommier, M., & Vasques, A. (2022). Sustainability education at
higher  education institutions:  pedagogies and  students’
competences. International Journal of Sustainability in Higher
Education. https://doi.org/10.1108/ijshe-11-2021-0465.

Wren, S. (2021). Improving Emirati students’ social responsibility competence
through global citizenship education. Learning and Teaching in Higher
Education: Gulf Perspectives. https://doi.org/10.1108/Ithe-09-2020-
0046.

Xu, X., Shi, Z., Bos, N., & Wu, H. (2023). Student engagement and learning
outcomes: an empirical study applying a four-dimensional
framework. Medical Education Online, 28.
https://doi.org/10.1080/10872981.2023.2268347.

Zamora-Polo, F., Sanchez-Martin, J., Corrales-Serrano, M., & Espejo-Antlnez,
L. (2019). What Do University Students Know about Sustainable
Development Goals? A Realistic Approach to the Reception of this UN
Program Amongst the Youth Population. Sustainability.
https://doi.org/10.3390/su11133533.

Zhou, T., Cafiabate, D., Bubnys, R., Stanikiniené, B., & Colomer, J. (2025).
Collaborative learning, cooperative learning and reflective learning to
foster sustainable development: A scoping review. Review of Education.
https://doi.org/10.1002/rev3.70065.

The author/s retain the copyright to this article, with IJAESSI granted first publication rights. This article is distributed under the
terms and conditions of the Creative Commons Attribution license (http://creativecommons.org/licenses/by/4.0), allowing for open

access.

127|Page

www.urdc.usl.edu.ph


https://doi.org/10.1108/ijshe-11-2023-0518
https://doi.org/10.37251/jske.v6i1.1222
https://doi.org/10.59400/fes2061
https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
https://doi.org/10.14710/jsp.2024.25052
https://doi.org/10.3390/su14063554
https://doi.org/10.3389/feduc.2023.1144134
https://doi.org/10.47772/ijriss.2025.90300045
https://doi.org/10.14324/ijdegl.16.1.01
https://doi.org/10.1007/s10551-019-04276-8
https://doi.org/10.3390/ijerph17238968
https://doi.org/10.1177/02666669251339136
https://doi.org/10.32523/3080-1710-2025-150-1-76-94
https://unesdoc.unesco.org/ark:/48223/pf0000232993
https://sdgs.un.org/2030agenda
https://doi.org/10.51889/2960-1649.2025.62.1.010
https://doi.org/10.1002/sd.3302
https://doi.org/10.1108/ijshe-11-2021-0465
https://doi.org/10.1108/lthe-09-2020-0046
https://doi.org/10.1108/lthe-09-2020-0046
https://doi.org/10.1080/10872981.2023.2268347
https://doi.org/10.3390/su11133533
https://doi.org/10.1002/rev3.70065

